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Introduction 
 
St Cedd’s School is committed to providing an education where the teaching and learning, achievements, attitudes 
and well-being of all our pupils is paramount. This document details how English as an Additional language (EAL) is 
supported throughout all aspects of our school curriculum. The policy is reviewed on an annual basis or as 
circumstances require. 
 
St Cedd’s School recognises that bilingualism and multilingualism are strengths and that pupils with EAL have a 
valuable contribution to make linguistically and culturally to our curriculum.  We appreciate the importance of 
different languages and cultures and encourage our EAL pupils to share their knowledge and skills with others. Our 
objective is to remove any barriers to ensure each individual in the school community reaches their full potential 
in an inclusive, happy and safe environment.  
 
Aims 
It is the aim of St Cedd’s School that every child with EAL is able to: 
 

 Access all areas of the curriculum  

 Reach their full potential 

 Continue to use their first language with pride and confidence 

 Use a range of languages including everyday English and subject specific technical language 

 Express themselves in both written and spoken English confidently and competently 

 Use English as a means of learning across the curriculum 

 Gain confidence in expressing themselves in a range of situations, on a variety of subjects to differing 
audiences 

 Seek the support of adults within the classroom and have access to a range of resources to aid learning 
 
The school also endeavours to provide the parents / carers of children with English as an Additional Language with 
any support they may need to afford them the same accessibility to knowledge of their child’s progress as all other 
parents.  
 
Definition of EAL / Admitting New Pupils 
 
St Cedd’s School defines a child as EAL if they speak another language as their first language at home and need 
intervention in school in order to access the English curriculum and other daily communications/routines. 
 
All families are encouraged to work with school to help the development of their child. We follow the school’s 
normal admittance procedures and all prospective pupils and their parents/carers are offered the opportunity to 
take a tour of the school and be introduced to key personnel. Families are provided with appropriate information 
about the school and care is taken to ensure we know how to pronounce names and how to address parents and 
pupils appropriately.  
 
Information is gathered about: 

 the pupils’ linguistic background and competence in other languages 

 the pupils’ previous educational and schooling experience 

 the pupils’ family and biographical background 
 
The school records all languages that the children speak in their family (discovered through parental surveys) 
including whether a different language is the predominant language at home. Children are recorded on the school 
database as EAL children until such time that any intervention is no longer necessary. 
 
To ensure every pupil who joins St Cedd’s School has a positive start, staff will complete the teacher’s checklist 
Appendix 1. 



                                                                                               Reviewed: March 2016 Mrs Clarke (SENCo) and Mrs Hodivala (Head of Academic) 

 
 
 
 
EAL in the Early Years Foundation Stage 
 
The EYFS environment is the perfect place for children with EAL to develop their language skills through active play 
and talk. It supports the learning of EAL pupils by: 
 

 Building on their experience of acquiring language at home and in the wider community, so that this 
experience supports their developing use of English. 

 Providing a range of opportunities for them to engage in English speaking and listening activities, with 
peers and adults 

 Providing opportunities for children to hear their home languages, as well as English 

 Providing a variety of writing in the children’s home languages, as well as in English. 
 
Our EYFS setting ensures that EAL pupils: 
 

 Have access to the whole curriculum 

 Are taught with their peers 

 Are placed in groups where they will see models of good behaviour 

 Are given time to process thinking and talking in a new language 

 Are placed in groups with fluent English speakers who will provide them with good language models 
 
 
Key Principles for Additional Language Acquisition 
 

 Language develops best when used in purposeful contexts across the curriculum. 

 Effective use of language is crucial to the teaching and learning of every subject. 

 The language demands of learning tasks need to be identified and planned for, with attention both to 
initial access and to extension. 

 Access to learning requires attention to words and meanings embodied in each curriculum area. Meanings 
and understandings cannot always be assumed but need to be explored. 

 Teachers have a crucial role in modelling uses of language. 

 The focus and use of additional support time are best seen as an integral part of curriculum and lesson 
planning. 

 All pupils have entitlement to the Curriculum. 

 A distinction is made between EAL and Special Educational Needs. 

 Language is central to our identity. Therefore, teachers need to be aware of the importance of pupils’ 
home languages and to build on their existing knowledge and skills. 

 Many concepts and skills depend on and benefit from well-developed home language and literacy in home 
language enhances subsequent acquisition of EAL. 

 All languages, dialects, accents and cultures are equally valued. 
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Teaching and Learning 
 
Staff at St Cedd’s School will: 
 

 Plan differentiated activities matched to individual EAL pupils’ needs 

 Provide appropriate stimuli for language development 

 Encourage EAL pupils to use English by generating opportunities for active participation in lessons 

 Consider our own language and provide contextual clues for EAL pupils 

 Be aware that our school culture and environment may differ from the school culture of which our EAL 
pupils may be familiar 

 Provide cross curricular links to develop speaking, listening, reading and writing skills 

 Provide good language role models for social interaction in learning activities 

 Provide spoken and written, curriculum specific, language models for EAL pupils eg, writing frames as 
appropriate 

 Provide a secure, but intellectually challenging learning environment 

 Support language development through sensitive and informative feedback on grammatical accuracy, 
social rules of use, (formality, politeness etc.)  

 Promote language and study skills and attitudes that enable EAL pupils to become independent learners  
 

 
To support the inclusion of children learning EAL the following guidance, found in Appendix 2 provides supportive 
strategies to enable EAL learners to access their classroom and the curriculum effectively. Class teachers and 
teaching assistants should try to include as many of the strategies as possible. 
 
 
Key Principles for Additional Language Acquisition 
 

 Language develops best when used in purposeful contexts across the curriculum. 

 Effective use of language is crucial to the teaching and learning of every subject. 

 The language demands of learning tasks need to be identified and planned for, with attention both to 
initial access and to extension. 

 Access to learning requires attention to words and meanings embodied in each curriculum area. Meanings 
and understandings cannot always be assumed but need to be explored. 

 Teachers have a crucial role in modelling uses of language. 

 The focus and use of additional support time are best seen as an integral part of curriculum and lesson 
planning. 

 All pupils have entitlement to the Curriculum. 

 A distinction is made between EAL and Special Educational Needs. 

 Language is central to our identity. Therefore, teachers need to be aware of the importance of pupils’ 
home languages and to build on their existing knowledge and skills. 

 Many concepts and skills depend on and benefit from well-developed home language and literacy in home 
language enhances subsequent acquisition of EAL. 

 All languages, dialects, accents and cultures are equally valued. 
 
Assessment and Record Keeping 
 
Initial assessment will be made about the level the child is operating at using the Assessment of English language 
Acquisition: Stages 1 and 2, this will get a baseline assessment for the student.  This will be completed by the class 
teacher and the teaching assistant within the first six weeks.  (See Appendix 3) 
 
Ongoing during the first six weeks, assessing knowledge of basic everyday words (using Step1/2 language 
programme) recommended below as checklists to track pupil progress. 
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http://myweb.tiscali.co.uk/beginners/step  1.htm 
http://myweb.tiscali.co.uk/beginners/step 2.htm 
 
The website gives direct links to sample materials and activities, which will give teachers a starting point for 
working with pupils new to English.  The games and activities would be suitable for a TA to do with new pupils as 
part the formative assessment process leading up to placing the pupils on the Language in Common NC extended 
scales or Early Years areas of learning and development, as appropriate. 
 
The school will ensure that all EAL pupils have access to statutory assessments, making full use of special 
arrangements including first language assessment/support where appropriate. 
 
Assessment methods are checked for cultural bias and action is taken to remove any bias that is identified. 
 
The school analyses EAL/Minority Ethnic pupil achievement and regularly evaluates the effectiveness of additional 
support provided in terms of pupil progress. 
 
The school recognises that most EAL pupils needing additional support do not have SEN needs.  A flow chart to 
help staff differentiate between SEN and EAL needs is provided if necessary. (See Appendix 4)  However, should 
SEN needs be identified during assessment, EAL pupils will have equal access to school SEN provision. 
 
Similarly, the school recognises that there may be EAL pupils who are gifted or talented even though they may not 
be fully fluent in English. 
 
Staff Responsibilities 
 
Admissions Registrar 
 

 Keep an up to date record of all languages spoken and distribute to staff as appropriate 
 
Lead SENCO 
 

 Liaise with the class teachers 
 Purchase resources to support the learning of pupils with EAL 
 Maintain a central store of appropriate resources for use by staff within the school 
 Liaise as necessary with the parents of pupils with EAL and find interpreters/translators for report 

meetings/ parents evenings etc. in conjunction with the Head of Academic 
 
Head of Academic 
 

 Keep copies of pupil records and assessments to monitor the progress of pupils with EAL and how they are 
performing in relation to their peers 

 Ensure assessments are appropriate and sensitively adapted to the needs of the individual  
 Oversee any setting arrangements to ensure EAL pupils are placed in a set that matches their intellect 
 Liaise regularly with the SENCO and provide information updates for the SLT as appropriate 
 Arrange INSET sessions in school for staff development as appropriate 

 
 
 
 
 
 
 
 
 
 

http://myweb.tiscali.co.uk/beginners/step
http://myweb.tiscali.co.uk/beginners/step%202.htm
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Resources 
 
Resources on which reading and writing activities may be based are monitored for grammatical, lexical, and 
cultural accessibility. 
 
Displays and resources reflect linguistic and cultural diversity 
 
A range of resources are used to support pupils’ linguistic development, e.g. games, visual materials, 
differentiated worksheets, key word lists, bilingual dictionaries, taped materials, computer software, etc. 
 
Assessment materials use images and texts, which are appropriate for all pupils. 
 
Parents/Carers and the Wider Community 
 
We provide a welcoming admission process for the induction, assessment, and support of new arrival pupils and 
their families/carers. 
 
We take account of parents/carers linguistic, cultural, and religious backgrounds when planning the curriculum 
and developing home-school links. 
 
We aim to ensure that our written and spoken communication with families and with the community is effective 
through the use of plain English, translators and interpreters. 
 
We aim to work closely with members of the wider community to support our EAL pupils. 
 
Staff Development  
 
The school will enable all staff to undertake professional development to ensure that provision for EAL pupils is 
appropriately delivered and co-ordinated. The School Development Plan will incorporate action plans and reviews 
relating to raising the achievement of EAL pupils. 
 
Review and Evaluation of Policy 
 
School data will include relevant information on minority ethnic/EAL pupils. This will include needs, level of 
English, support, achievement and progress. This will enable the school to monitor targets. The evaluation process 
will serve the basis for planning programmes of action and targeting time, support and resources. 
 
Reference to other school policies should be made where appropriate, e.g. Assessment, Behaviour Policy, 
Teaching and Learning, Race Equality Policy. 
 
EAL and Inclusion 
 
At St Cedd’s School we value each child as a unique individual. We strive to meet the needs of all of our pupils, and 
to ensure that we meet all statutory requirements related to inclusion. We provide learning opportunities that 
enable all pupils to access the curriculum and to achieve the highest possible standards. 
 
Equal Opportunities 
 
All children are given equal access to the curriculum regardless of their ability, age, gender, physical ability, race, 
religion or social background. Children with English as an Additional Language are supported through 
differentiated opportunities. 
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(Appendix 1) 
Teachers’ checklist for induction of pupils new to English  
 

Name of pupil:                                     Date of admission: 
 

Tick 

1 Discuss the new pupil’s arrival with the class beforehand and practise pronouncing 
his/her name correctly. 

 

2 Class learns to say ‘welcome’ and ‘hello’ in the appropriate language.  

3 Display written examples of the pupil’s first language around the school e.g. 
classroom labels. 

 

4 Use a whiteboard to display a map of the country of origin, photos and basic 
information. 

 

5 Delegate two buddies to look after the new pupil for the first few days. Rotate 
buddies every few days, if possible at least one buddy with shared first language. 

 

6 Provide a visual timetable for the pupil with list of equipment needed e.g. PE kit, 
swimming kit, where necessary. 

 

7 Provide an age appropriate dictionary e.g. picture dictionary, phrase book, bilingual 
dictionary. 

 

8 If there is another pupil in the school who speaks the same first language, enlist their 
help as appropriate. 

 

9 Ensure school newsletters, trip information etc. is translated or explained to parents 
(do not assume parents can read English), with EMAS support where appropriate 

 

10 Set up a system of communication with the family (home-school liaison book, 
regular meetings after school etc.).  

 

11 Ask parents if they would be willing to come into school to teach a few words of the 
home language, read a dual language story to the class or bring in pictures of their 
country of origin 
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(Appendix 2) 
Advice for Primary Teachers working with bilingual children 
 

 Do 
already 

Will try 

Ensure that the child feels their culture and background are recognised and valued (learn 
a few words/phrases; make bilingual labels/displays; share stories and pictures that 
reflect their background). Confident children are more successful learners. 

  

Provide visual support whenever possible (pictures, photos, diagrams, graphic 
organisers, demonstrations, mime, gestures). 

  

Speak slowly and simply but naturally. Avoid or explain figurative language.   

Identify and model language demands of lessons (e.g. science lesson needs mostly past 
tense but predictions need future tense; instructions need imperatives). 

  

Model appropriate language and structures for pupil- provide talk frames and writing 
frames for literate pupils. 

  

Respond positively to pupil’s speech, but try to extend their responses; e.g. I go park® I 
went to the park. 

  

Put the child in a mixed ability group or with children who can provide good language 
models (not SEN groups). 

  

Provide plenty of opportunities for pair and group work, especially 
collaborative tasks (supportive, non-threatening, practice for new 
language skills). 

  

Preview/pre-tutor lessons – provide key texts in advance to parents (if they can help) or 
to a T.A. to discuss with pupil. 

  

Allow opportunities to revisit and talk about stories and lessons. Build these 
opportunities into bilingual assistant time in class. 

  

Provide a few key words for each subject or lesson. Build up a personal dictionary with 
pictures and translations in first language (L1). 

  

Allow time for pupils to prepare responses with a partner. Oral rehearsal should always 
precede written work. 

  

Pupils literate in L1 can draft ideas or complete a written task in L1. 
Encourage use of bilingual dictionary 

  

Literacy skills will transfer but the pupil may need a reading and spelling programme   

When marking, focus on content and highlight only 1 or 2 grammatical points. Teach to 
the gaps identified – do not let early mistakes become bad habits 

  

Try to segment lessons into listening/speaking/reading/writing activities  to maintain 
concentration and demonstrate language use in a variety of contexts 
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(Appendix 3) 
Assessment of English language acquisition: Stages 1 and 2 
 

 
Name of pupil 
 
Year 

Stage 1: new to English 
 
as found in A Language in Common (ref. QCA/00/584) 

Stage 2: becoming familiar with English 

 

This 
row 
contain
s the 
descrip
tors 
which 
are to 
be 
used 

PRE STEP 1 STEP 1 STEP 2 LEVEL 1 THRESHOLD LEVEL 1 SECURE STAGE 2 
ADVANCED STAGE 2 
(as shown on next 
page) 

 
 
 
Listeni
ng 
Skills 
 
 
 

 
Pupils respond to 
familiar 
people/routines/ac
tivities/actions 
including response 
to their own 
names. 
 
They show 
understanding of 
names of familiar 
objects e.g. items 
in a picture. 

 
Pupils listen 
attentively for short 
bursts of time. 
 
They use non-verbal 
gestures to respond 
to greetings & 
questions about 
themselves. 
 
They follow up 
simple instructions 
based on the 
routines of the 
classroom. 
 

 
Pupils understand 
simple 
conversational 
English. 
 
They listen & 
respond to the gist of 
general explanations 
by the teacher where 
the language is 
supported by non-
verbal cues, including 
illustrations. 

 
With support, pupils 
understand & 
respond 
appropriately to 
straightforward 
comments or 
instructions 
addressed to them. 
 
They listen 
attentively to a range 
of speakers, including 
teacher presentation 
to the whole class. 

 
In familiar contexts, 
pupils follow what 
others say about 
what they are doing 
& thinking. 
 
They listen with 
understanding to 
sequences of 
instructions & usually 
respond 
appropriately in 
conversations. 

 
Pupils 
understand 
more English 
than they may 
use. 
 
Pupils are 
beginning to 
understand a 
variety of 
commonly 
used phrases & 
expressions. 

 
Pupils demonstrate 
increasing ability to 
understand 
conversation from peer 
group. 
 
They are able to 
understand 
stories/speech without 
visual cues. 
 
They are able to 
understand complex 
instructions for task 
set. 

 
 
 
Speaki
ng 
Skills 
(& non-
verbal 

 
Pupils 
communicate 
simple needs, 
wants or feelings 
with intent, using 
facial 
expressions/signs/s

 
Pupils echo words & 
expressions drawn 
from classroom 
routines & social 
interactions to 
communicate 
meaning. 

 
Pupils copy talk that 
has been modelled. 
 
In their speech, they 
show some control of 
English word order & 
their pronunciation is 

 
Pupils speak about 
matters of 
immediate interest in 
familiar settings. 
 
They convey meaning 
through talk & 

 
Pupils speak about 
matters of interest to 
a range of listeners & 
begin to develop 
connected 
utterances. 
 

 
Pupils 
participate in 
conversation 
with short 
appropriate 
responses. 

 
Pupils are able to hold 
a conversation 
spontaneously with 
peer group/teacher. 
 
They are able to report 
chronological events. 
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commu
nicatio
n) 
 
 
 

ounds as 
appropriate. 
 
They attempt to 
communicate in 
their home 
language to peers, 
where present. 

 
They express some 
basic needs, using 
single words or 
phrases in English. 

intelligible.   gesture & can extend 
what they say with 
support. 
 
Their speech is 
sometimes 
grammatically 
incomplete at word 
& phrase level. 

What they say shows 
some grammatical 
complexity in 
expressing 
relationships 
between ideas & 
sequences of events. 
 
Pupils convey 
meaning sustaining 
their contributions & 
the listeners’ 
interest. 
 

 
 
 
Readin
g Skills 
 
 
 

 
Pupils enjoy 
looking at 
pictures/books/oth
er written material. 
 
They show early 
book-handling 
skills. 
 
They are able to 
follow sequence in 
a picture book. 
 
They recognise that 
print conveys 
meaning. 

 
Pupils participate in 
reading activities. 
 
They know that, in 
English, print is read 
from left to right & 
from top to bottom. 
 
They recognise their 
names & familiar 
words & identify 
some letters of the 
alphabet by shape & 
sound. 

 
Pupils begin to 
associate sounds 
with letters in English 
& to predict what the 
text will be about. 
 
They read words & 
phrases that they 
have learnt in 
different curriculum 
areas. 
 
With support, they 
can follow a text read 
aloud. 

 
Pupils can read a 
range of familiar 
words & identify 
initial & final sounds 
in unfamiliar words. 
 
With support, they 
can establish 
meaning when 
reading aloud 
phrases or simple 
sentences & use 
contextual clues to 
gain understanding. 
 
They respond to 
events & ideas in 
poems, stories & 
non-fiction. 
 

 
Pupils use their 
knowledge of letters, 
sounds & words to 
establish meaning 
when reading 
familiar texts aloud, 
sometimes with 
prompting. 
 
They comment on 
events or ideas in 
poems, stories & 
non-fiction. 

 
Pupils can 
select, 
independently, 
books for their 
own use for 
pleasure & 
information. 
 
They enjoy 
shared/paired 
reading. 
 
They progress 
through 
reading 
schemes. 

 
Pupils demonstrate 
knowledge of alphabet 
using word books & 
dictionaries. 
 
They are able to read 
accurately & 
understand signs, 
labels, notices & high 
frequency words. 

 
 
 
Writing  
Skills 
 
 
 

 
Pupils make marks 
drawing on paper. 
 
They hold/use 
pencil/pen/crayon/
felt pen. 
 

 
Pupils use English 
letters & letter like 
forms to convey 
meaning. 
 
They copy or write 
their names & 

 
Pupils attempt to 
express meaning in 
writing, supported by 
oral work or pictures. 
 
Generally their 
writing is intelligible 

 
Pupils produce 
recognisable letters 
& words in texts 
which convey 
meaning & show 
some knowledge of 
English sentence 

 
Pupils use phrases & 
longer statements 
which convey ideas 
to the reader making 
some use of full-
stops & capital 
letters. 

 
Pupils are 
beginning to 
write short 
passages 
modelled on 
texts. 
 

 
Pupils are beginning to 
write independently. 
 
They are beginning to 
write factual 
chronological events, 
but with support. 
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They use pictures 
to convey meaning. 

familiar words & 
write from left to 
right. 

to themselves & a 
familiar reader & 
shows some 
knowledge of sound 
& letter patterns in 
English spelling. 
 
Building on their 
knowledge of literacy 
in another language, 
pupils show 
knowledge of the 
function of sentence 
division. 
 

division & word 
order. 
 
Most commonly used 
letters are correctly 
shaped but may be 
inconsistent in their 
size & orientation. 

 
Some grammatical 
patterns are irregular 
& pupils’ grasp of 
English sounds & 
how they are written 
is not secure. 
 
Letters are usually 
clearly shaped & 
correctly orientated. 
 

They 
occasionally 
use adjectives 
& are 
beginning to be 
aware of 
different 
tenses in 
sentence 
structure. 
 
They use 
phonic cues as 
a strategy in 
writing. 

Assessment of English language acquisition: Stages 3 and 4 
 

 
Name of pupil 
 
Year 

Stage 2: becoming familiar 
with English 

Stage 3: becoming a confident user of English 
Stage 4: a fluent user of English in most 
social & learning contexts 

 

This row contains 
the descriptors 
which are to be used 

ADVANCED STAGE 2 
(as shown on previous 
page) 

EARLY STAGE 3 

 
INTERMEDIATE STAGE 
3 
 

ADVANCED STAGE 3 STAGE 4 

 
 
 
Listening Skills 
 
 
 

 
Pupils demonstrate 
increasing ability to 
understand conversation 
from peer group. 
 
They are able to 
understand stories/speech 
without visual cues. 
 
They are able to 
understand complex 
instructions for task set. 

 
Pupils are beginning to 
understand reasoned 
discussion. 
 
They listen attentively 
to stories, poems, 
descriptions & 
narratives. 
 
They are able to 
understand 
instructions/informati
on in subject-specific 
context. 
 

 
Pupils are beginning to 
understand 
commentary which 
contains complex 
structures & subject-
specific language with 
visual support e.g. 
television/video/DVD 
programmes. 
 
They listen with a 
greater span of 
concentration to more 
difficult speech/text 
without visual cues. 

 
Pupils understand 
reasoned discussion. 
 
They are beginning to 
understand complex 
explanations from 
teacher without visual 
clues. 
 
They are beginning to 
understand metaphors 
& puns. 
 

 
Pupils are able to understand discuss, 
talk, present in most complex 
situations. 
 
They are able to take notes. 
 
They are confident in participating in 
peer group discussion. 
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Speaking Skills 
(& non-verbal 
communication) 
 
 
 

Pupils are able to hold a 
conversation 
spontaneously with peer 
group/teacher. 
 
They are able to report 
chronological events. 

Pupils can talk about 
texts heard or read. 
 
They are beginning to 
successfully express 
more complex needs. 
 
They are able to 
convey the gist of 
message to a third 
person. 

Pupils are beginning to 
predict outcomes 
given information. 
 
They are beginning to 
express own opinion 
appropriately. 
 
They are able to relate 
real or imaginary 
events e.g. 
commentary on 
video/DVD or home 
experiences. 
 

Pupils have a growing 
command of syntax in 
talk. 
 
They are developing 
the ability to tell jokes. 

Pupils ask & respond to questions in a 
range of situations with confidence. 
 
They can participate in a presentation 
e.g. describe the outcome of a group 
activity/investigation/argument. 

 
 
 
Reading Skills 
 
 
 

 
Pupils demonstrate 
knowledge of alphabet 
using word books & 
dictionaries. 
 
They are able to read 
accurately & understand 
signs, labels, notices & high 
frequency words. 

 
Pupils make effective 
use of alphabetical 
index & contents 
pages. 
 
They are becoming 
independent readers 
of English. 
 
They are beginning to 
recognise where to 
write personal 
information on forms 
or questionnaires. 
 

 
Pupils make effective 
use of dictionary to 
check meaning. 
 
They are able to 
extract relevant 
information from 
simple diagrams, 
graphs & maps. 
 
They are beginning to 
acquire widening 
vocabulary from 
reading stories, poems 
& factual texts. 
 

 
Pupils are beginning to 
follow written 
instructions in formal 
situations. 
 
They are willing to 
take risks as 
independent English 
readers, but still need 
support with 
unfamiliar texts e.g. 
Science, History, and 
Geography. 

 
Pupils make effective use of dictionary 
& texts for a variety of purposes. 
 
They are able to follow written 
instructions from text or diagram but 
still needing support for subject specific 
language. 
 

 
 
 
Writing Skills 
 
 
 

 
Pupils are beginning to 
write independently. 
 
They are beginning to write 
factual chronological 
events, but with support. 

 
Pupils are beginning to 
appreciate & use a 
range of writing 
genres. 
 
They are able to 
complete simple forms 
& questionnaires. 
 
They are beginning to 

 
Pupils are able to write 
a simple 
message/letter from 
spoken information. 
 
They are able to give a 
written account of an 
event or experience in 
chronological order 
but need support with 

 
Pupils demonstrate a 
growing command of 
syntactic structure & 
are developing the use 
of metaphor & pun. 
 
They are able to write 
a clear set of 
instructions/reports/s
ummaries/ 

 
Pupils are independent writers in most 
contexts but still need support in using 
subtle nuances of metaphor & Anglo-
centric, cultural content in poems & 
literature. 
 
They are able to write a description 
related to an event or personal 
experience. 
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revise & redraft in 
discussion with the 
teacher, other adults 
or pupils. 
 

punctuation, 
paragraphing etc. 

hypotheses. 
 
They can put into 
writing a clear set of 
information from 
diagrams, graphs & 
prints. 
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Appendix 4 
 
EAL or EAL with SEN? 
 
Lack of Response  
Has the child had less than 6 months 
Exposure to English? 
 No 

Yes  EAL 
 

Does he/she respond positively through body language/physical 
actions? 
 No 

Yes  EAL 

Is the teacher language at a level inappropriate for the pupil’s stage 
of English? 
 No 
 

Yes  EAL 

Special Needs Support  
  
Problems with listening  
Is the teacher language at a level inappropriate for the pupil’s stage 
of English? 
 No 

Yes  EAL 

Is the content of the discourse culturally unfamiliar to the child? 
 No 

Yes  EAL 

Can the pupil listen well in 1st/home language? 
 No 

Yes  EAL 

  
Difficulty with Oral Expressions over a Range of Functions e.g. expressing preferences, asking 
questions etc. 
  
Has the pupil had less than 2 years exposure to English? 
 No 

Yes  EAL 

Does the classroom situation feel threatening to the pupil? 
 No 

Yes  EAL 

Are the pupil’s incorrect structures part of the normal EAL language 
acquisition route? 
 No 

Yes  EAL 

Are the pupil’s incorrect structures influenced by syntax in 1st 
language? 
 No 

Yes  EAL 

Can the pupil use their 1st language for a range of language 
functions appropriate for their age? 
 No 

Yes  EAL 

 
Inadequate Progress Across Curriculum Areas 
 
Are explanations/instructions given in English that is too advanced 
for the pupil’s stage of English? 
 No 

Yes  EAL 

Does the pupil understand the tasks when they are language free 
and there is visual support? 

Yes  EAL 
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 No 
Is the pupils missed the stages leading up to the task (e.g. different 
education system/disrupted education) 
 No 

Yes  EAL 

  
Slow Progress Reading   
Does the pupil lack sufficient English vocab? 
 No 

Yes  EAL 

Has the pupil had only a little exposure to English text? 
 No 

Yes  EAL 

Do texts contain material which is culturally unfamiliar/ a range of 
idiomatic language? 
 No 

Yes  EAL 

Special Needs Support 
 

 

  
Difficulties with Writing  
  
Handwriting:  
Is the pupil unfamiliar with English script? 
 No 

Yes  EAL 

Has the child had a little or no previous formal schooling? 
 No 

Yes  EAL 

Might difficulties with letter formation. 
Left/right orientation be influenced by 1st lang. Script? 
 No 

Yes  EAL 

Special Needs Support  
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Writing for various purposes:  
Does the pupil sequence events/ideas orally? 
 No 

Yes  EAL 

Are the pupil’s difficulties to do with word order? 
 No 

Yes  EAL 

Are the child’s spelling mistakes consistent with their stage of 
awareness re sounds & spelling patterns in English? 
 No 

Yes  EAL 

Is the child’s vocab & grasp of idiom in English significantly less than 
his/her peers? 
 No 

Yes  EAL 

Is the pupil able to write at a level appropriate to their age in 1st 
language? 
 No 

Yes  EAL 

Special Needs Support  
  
Behavioural/Emotional/Social Difficulties  
  
Is the pupil perplexed due to being a new culture? 
 No 

Yes  EAL 

  
Is the pupil new to school life? 
 No 

Yes  EAL 

Has the pupil come to school from a school/system with different 
expectations/routines 
 No 

Yes  EAL 

Is the child’s behaviour the result of frustration caused by their 
inability to express themselves orally? 
 No 

Yes  EAL 

Is the pupil finding tasks/demands inconsistent with & alien to their 
culture/religion? 
 No 

Yes  EAL 

Is the pupil feeling pressurised about speaking? 
 No 

Yes  EAL 

Is the child unhappy/friendless subject to racism/homesick 
 No 

Yes  EAL 

Are tasks chosen to meet the pupil’s language level but failing to 
meet the pupil’s cognitive development? 
 No 

Yes  EAL 
 

Special Needs Support  
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Appendix 4 
 
EAL or EAL with SEN? 
 
Lack of Response  
Has the child had less than 6 months 
Exposure to English? 
 No 

Yes  EAL 
 

Does he/she respond positively through body language/physical 
actions? 
 No 

Yes  EAL 

Is the teacher language at a level inappropriate for the pupil’s stage 
of English? 
 No 
 

Yes  EAL 

Special Needs Support  
  
Problems with listening  
Is the teacher language at a level inappropriate for the pupil’s stage 
of English? 
 No 

Yes  EAL 

Is the content of the discourse culturally unfamiliar to the child? 
 No 

Yes  EAL 

Can the pupil listen well in 1st/home language? 
 No 

Yes  EAL 

  
Difficulty with Oral Expressions over a Range of Functions e.g. expressing preferences, asking 
questions etc. 
  
Has the pupil had less than 2 years exposure to English? 
 No 

Yes  EAL 

Does the classroom situation feel threatening to the pupil? 
 No 

Yes  EAL 

Are the pupil’s incorrect structures part of the normal EAL language 
acquisition route? 
 No 

Yes  EAL 

Are the pupil’s incorrect structures influenced by syntax in 1st 
language? 
 No 

Yes  EAL 

Can the pupil use their 1st language for a range of language 
functions appropriate for their age? 
 No 

Yes  EAL 

 
Inadequate Progress Across Curriculum Areas 
 
Are explanations/instructions given in English that is too advanced 
for the pupil’s stage of English? 
 No 

Yes  EAL 

Does the pupil understand the tasks when they are language free 
and there is visual support? 
 No 

Yes  EAL 

Is the pupils missed the stages leading up to the task (e.g. different 
education system/disrupted education) 
 No 

Yes  EAL 

  
Slow Progress Reading   
Does the pupil lack sufficient English vocab? 
 No 

Yes  EAL 

Has the pupil had only a little exposure to English text? 
 No 

Yes  EAL 

Do texts contain material which is culturally unfamiliar/ a range of 
idiomatic language 
 No 

Yes  EAL 

Special Needs Support 
 

 

  
Difficulties with Writing  
  
Handwriting:  
Is the pupil unfamiliar with English script? 
 No 

Yes  EAL 

Has the child had a little or no previous formal schooling? 
 No 

Yes  EAL 

Might difficulties with letter formation. 
Left/right orientation be influenced by 1st lang. 
 Script? 
 No 

Yes  EAL 

Special Needs Support  
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Writing for various purposes:  
Does the pupil sequence events/ideas orally? 
 No 

Yes  EAL 

Are the pupil’s difficulties to do with word order? 
 No 

Yes  EAL 

Are the child’s spelling mistakes consistent with their stage of 
awareness re sounds & spelling patterns in English? 
 No 

Yes  EAL 

Is the child’s vocab & grasp of idiom in English significantly less than 
his/her peers? 
 No 

Yes  EAL 

Is the pupil able to write at a level appropriate to their age in 1st 
language? 
 No 

Yes  EAL 

Special Needs Support  
  
Behavioural/Emotional/Social Difficulties  
  
Is the pupil perplexed due to being a new culture? 
 No 

Yes  EAL 

  
Is the pupil new to school life? 
 No 

Yes  EAL 

Has the pupil come to school from a school/system with different 
expectations/routines 
 No 

Yes  EAL 

Is the child’s behaviour the result of frustration caused by their 
inability to express themselves orally? 
 No 

Yes  EAL 

Is the pupil finding tasks/demands inconsistent with & alien to their 
culture/religion? 
 No 

Yes  EAL 

Is the pupil feeling pressurised about speaking? 
 No 

Yes  EAL 

Is the child unhappy/friendless subject to racism/homesick 
 No 

Yes  EAL 

Are tasks chosen to meet the pupil’s language level but failing to 
meet the pupil’s cognitive development? 
 No 

Yes  EAL 
 

Special Needs Support  
  

 


